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Reform of School as Learning Community (SLC) is cherished with the following three foundations. The first foundation is a strong vision of the imaginary design of the school and its classroom. The second is three philosophies of public philosophy, social democracy and excellence. On these philosophies, SLC acquires guarantees which enable teachers and students to be the protagonists in learning and to obtain educational quality and equality. The third is the activity systems based on listening relationship and dialogic communication. SLC is theoretically founded on learning as dialogic practices with objective world, others and oneself. Learning in SLC is deeply relied on the theories of John Dewey and Lev Vygotsky.

We recognize that school is not a vacuum space, but a micro-cosmos of society, and that learning is not a natural process but a social and cultural process. Therefore, reform of SLC inevitably comprises a sort of political practices. Learning itself both of teachers and students in SLC is border crossing of politics of identity and difference. Conflict and compromise, conflict and compromise…this is the place where we call as classroom. In this presentation, I will display how teachers and students manage to correspond to the dilemmas occurred at school and its classroom, and how they detect alternative ways of retexturing meaning and relations of learning, through which they open an avenue for democratizing their schools. The presented cases are all my personal collaborative works in School as Learning Community in Japan.

Additionally, in the final part of my presentation, I would like to refer a future design of Asian network of School as Learning Community, in respect of its Vietnamese enterprise and collaboration.





Progress and Challenges of School Reform in Bac Giang Province
from Practitioners’ Perspectives 

Phan The Si- Yen Dung District Bureau of Education & Training
Nguyen Van Khoi- Bac Giang City Bureau of Education & Training

In Bac Giang Province, new professtional teachers’ meetings (PTM) model based on Lesson Study for Learning Community” (LSLC) has been implmented at primary and lower secondary levels as a fundemental approach to reform schools since 2007. The main activities of new PTM in Bac Giang include lesson obsevations and reflections on a weekly basis with the participation of all teachers in a given school. Its purpose is to switch from teacher evaluation in trational PTM to mutual learning among teachers by observing lessons and discussing children’s learning together. New PTM focuses on (1) reform of school culture, (2) enhancement of teachers’ professioal capacity and (3) reform of children learning.

In this presentation, the authors will discuss basic progress as well as challenges that new PTM is currently facing. The findings have been founded as follows. First, new PTM based on LSLC is the pillar to build the school as a “learning community”. It is established   on the foundation of teachers’ attitude, motivation, and mutual learning. Second, reform of school culture (environment, motivation, and goals for school members to grow) is the foundation for school reform whilst development of teachers’ professional capacity (teachers learn to help children learn more and better) is the source for school reform and reform of children learning so as to improve quality of learning and education functions as the target and motivation for school reform. Third, new principles and detailed analyses of lessons help teacher change faster than the conventional ways. Finally, theories are necessary materials and tools to design, implement and analyse research lessons. 


A discourse analysis of teacher's comments on their classroom observation in LSLC in the ethnic minority areas in Vietnam
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Universalisation of the primary education has almost completed in the lowland in Vietnam, while it still remains difficult in the remote area due to geographical and economic conditions. In addition to the access to school, these areas have been facing the challenge of Vietnamese education to the ethnic minority students. Since the children are handicapped in Vietnamese language (the language of Kinh people), teaching them with the sole national textbook is not going steadily like for Kinh students.

In this situation, it is critically significant for teachers to organise lessons based on the learning needs of the children. In this sense the teachers need flexible design and management of the lessons, in so doing, it is absolutely imperative for teachers to nurture their observation skill, or 'educational connoisseurship' (Eisner, 1981).

This research investigates the features of the above teachers' classroom observation with the purpose of highlighting teacher's method to understand students' learning. The data is video records of five post-lesson reflection meetings organized by PLAN in 2013-2014, in which teachers from three remote areas in Vietnam (Ha Giang, Quang binh and Quang Ngai provinces) participated. The informant teachers have just begun LSLC in 2013. The data of teachers' comments are processed by the discourse analysis with three categories, namely the Situation of student, the Relationship among actors and the Objective of the lesson. The results show that the teachers in the schools that introduced LSLC tend to focus on some simple appearances of student's behaviors while they never associate with them to the objective of the lesson. There is a frequent tendency of that the teachers' concerns are in the relationship between teacher-student and student-student, whereas they are unlikely to connect the concerns with the objective of the lesson. 


Need for School Reform: An Okinawan Practitioner’s perspective
Kotoe, Kishimoto
Meio University, Nago City Board of Education

In Nago city, problematic behaviours or delinquency were the persistent issues until some years ago.  The pupils that demonstrated such problems were excluded from the classrooms, such as forcing them to go back home to wear the uniforms properly or putting them in another classrooms not to interrupt other pupils.  As a result, such pupils started to refuse attending the school and the increase of such cases was discussed as the issues.
Then, in responding to individual cases, it has been clarified that majority of such pupils are likely to have either family problems or developmental difficulties.  Therefore, necessary interventions were support for the pupils to overcome problems resulting from family backgrounds or developmental difficulties, rather than strict corrective measures on problematic behaviours.  That is, ‘no tolerance’ policies as described above including exclusion cannot only solve the problem but even make the situation worse.

Thus, ‘A’ Junior High School (AJHS) and the Nago City Board of Education decided to collaborate together to go beyond ‘no tolerance’ policy and to take up school reform based on ‘lesson study for learning community’(LSLC), in which every pupil is assured for his or her learning.  In so doing, care for the pupils with developmental difficulties was also incorporated in the process, leading to strengthening the in-school system for special needs education.  To be concrete, a coordinator on special needs education was assigned, while a school committee on special needs education was set up.  Based on such frameworks, individual instruction plans were prepared and the conferences on support for those pupils were held regularly.  The Ministry of Education, Science, Culture and Technology recommend all these, but the number of schools practicing those recommendations is very small.  In Nago City, the instruction plans were simplified in terms of formats and a clinical psychologist, namely the present author, regularly has done advisory school visits.  Further, in the joint reflections under LSLC, the teachers discussed learning of the pupils that needed particular help or supports and such discussions helped the problem be solved.  Consequently, there were reductions of problematic behaviours and absenteeism by the eighty percentage points.     　

The practices at AJHS influenced other schools in the city and 60% of the absenteeism was solved in the last five years, while 80 to 90 % of problematic behaviours.  However, there has been an enforcement of policies for improving academic achievement and it has caused changes in treatments by the schools towards the children.  Then, the number of school refusals and problematic behaviours has started to increase as a new problem.  In order for the inclusive educational approach to be more appreciated than neo-liberal one, underling individualism and competitiveness, it is becoming more and more crucial to deepen practitioners’ theories and accumulate evidences through steady efforts of school reform. 


Comments: Comparing the issues on education in ethnic minorities between Vietnam and Okinawa

Prof. Rori Murakami
The University of Ryukyus

This report aims to discuss the meaning of reports given by Ms Kishimoto and Murase, with reference to the historical backgrounds of Okinawa.  Okinawa used to be an independent monarchy, the Kingdom of Ryukyu.  For many years, the Kingdom of Ryukyu was dually tributary to China and Japan and became a prefecture of Japan in 1879 by so-called ‘Disposition of Ryukyu’, forced assimilation, ending its tributary relations with China and abolishing the Kingdom.
  
Modern schooling system is an institution for national integration.  In an island in Okinawa prefecture, primary schools were called as ‘O-se’, meaning ‘order’, right after their establishment.  That is, modern schools meant to them the place for the pupils and people behind pupils to obediently listen to the rulers’ ‘order’.  The teachers were only supposed to keep their fidelity in implementing the curriculum given by the central government.  The influences of such colonial nature of schooling education still remain in Okinawa.  Teachers with colonial beliefs on their own and teaching tend not to grow learners’ self-directedness or activeness.  The minority is likely to be excluded and self-esteem of the pupils is deeply hurt.  All these result in expansion of the gap in academic achievements among the pupils.   

Based on such historical backgrounds rooted even in the contemporary situation, the meanings of reports by Kishimoto and Murase would be listed as follows;

(1) The pupils that need special needs education symbolic of the excluded minority.  If such minority pupils and others can create better relationships, the minority can feel more secured in and belonging to their classes to form learning community.  Assurance of valuing everyone and of her or his learning with sense of acceptance would lead to nurturing his or her self-esteem as the source of motivation for learning:  this is the very foundation of overcoming gaps in achievements.

(2) School reform based on lesson study for learning community (LSLC) has the meaning to reorganise pedagogy from the colonial one to more dialogical one.  This reform will be the basis for every pupil to grow as a protagonist of learning and as a citizen to build up the twenty-first century in the dialogical and collaborative manner.  
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Developments in Collaborative Learning: Review of Research

Prof. Robyn M. Gillies
The University of Queensland

Collaborative learning, where students work in small groups to accomplish shared goals, is widely recognized as a teaching strategy that promotes learning and socialization among students from kindergarten through college and across different subject domains. It has been used successfully to promote reading and writing achievements, understanding and conceptual development in science classes, problem-solving in mathematics, and higher-order thinking and learning to name just a few. It has been shown to enhance students’ willingness to work collaboratively and productively with others with diverse learning and adjustment needs and to enhance intergroup relations with those from culturally and ethnically different backgrounds. It has also been used as a teaching strategy to assist students to manage conflict and to help students identified as bullies learn appropriate interpersonal skills. In fact, it has been argued that collaborative learning experiences are crucial to preventing and alleviating many of the social problems related to children, adolescents, and young adults. There is no doubt that the benefits attributed to collaborative learning are widespread and numerous and it is the apparent success of this approach to learning that has led to it being acclaimed as one of the greatest educational innovations of recent times.

The purpose of this presentation is not only to review developments in research on collaborative learning but also to examine the factors that mediate and moderate its success. In particular, the presentation focuses on the types of student and teacher interactions generated and the key role talk plays in developing student thinking and learning, particularly  though the expression of contrasting opinions and constructed shared meaning. The intention is to provide additional insights on how teachers can effectively utilize this pedagogical approach to teaching and learning in their classrooms.


Promoting Collaborative Learning in Vietnam

Masaaki Sato
Freelance Consultant

Since 2006, I have been supporting teachers in Bac Giang Province for their practices to assure every child to learn by so-called ‘collaborative learning’.  This presentation is to discuss problems found at the introductory stage of collaborative learning and recent potential of change.  

Collaborative learning aims to help children to experience understanding what they cannot do individually, based on inquiry in pairs, groups or the whole class.  In another words, the goal of collaborative learning is to let pupils understand or know by mutually expressing and listening to various ideas among themselves.

At the beginning of our interaction, the teachers in Bac Giang were likely to conduct one-sided lectures only.  At best, in the arithmetic lessons, the pupils were allowed to individually calculate on their slates.  If the pupils could not solve the problems, then they either made a copy of the next pupils or asked them to write for them.  The teachers were indifferent to the problems or difficulties that the pupils encountered—thus, those who could not solve were just left out. 

Therefore, we assigned the pilot schools to practice ‘collaborative learning’ and introduced new approaches of ‘professional teachers meeting’ (PTM), in which teachers observe and reflect on lessons together.  However, the lessons for observation and reflection were likely to be organised as demonstration for special occasions, rather than opening daily practices to think together.  Thus, it was difficult to improve practices based on observation and reflection in the PTM.

However, gradually the teachers started to understand the meaning of collaborative learning and introduce it in their practices.  In Bich Son Primary school is also the one where the teachers started to attempt such trials.  In that school, pair activities are utilised in daily teaching, such as English, math or Vietnamese reading.  The relationships among children have been largely improved.  One important factor is leadership demonstrated by the principal and vice principal.  The leaders keep visiting every classroom on daily basis to discuss problems and their countermeasures, while the teachers share the vision and philosophy of school reform.  Another point is that educators that learnt collaborative learning and PTM have become supervisors under the Directorate or Bureau of Education and Training and extend supports to teachers.

Majority of teachers tend to reproduce methods of practices of the teachers of their own.  Thus, it takes time for them to take up a challenge to go beyond such customs.  However, if leaders can involve the entire school for changing practices, teachers can learn to change their practices based on appropriate ways of conducting collaborative learning.  However, the reform process, even in Bich Son, has some more challenges, namely:
(1) The teachers need to strengthen capacity of analysing lessons
(2) There is a schism between teachers in practicing inquiry-oriented lessons and those who do not, and
(3) Turn-over of the principal would strongly affect sustainability.
These issues need to be addressed further.


Issues on Pedagogical and School Reform in Vietnam

Eisuke Saito, PhD.
National Institute of Education, Singapore 

In Vietnam, it is crucial and urgent how to assure how to reform schools to enhance the quality of classroom teaching and learning process for every single child.  In Bac Giang province, located in the suburban area of Hanoi, Vietnam, there has been an attempt to reform schools for every child to learn better and for each teacher to grow as a professional since 2006.  

The present study is to clarify factors to influence (1) reform of pedagogical practices in Vietnamese primary and lower secondary schools and (2) management for school reform at both levels.  To achieve those goals, mixed-methods approach was employed, namely:  interviews with 42 educators (14 school leaders, 15 teachers and 7 local educational officers) in December 2012 and July 2014.  The teachers are from 5 schools (3 primary schools and 2 lower secondary schools) in Bac Giang province and a survey with 841 people (23 school leaders, 230 teachers, 32 parents and 556 pupils) in both Bac Giang and Quang Binh provinces.  To triangulate the data, the authors also observed the lessons in those schools for 25 times in total from December 2012 to March 2014.  　　

The results show some major points.  First, there are positively felt impacts on confidence of the pupils about their learning and increased rapport in general between the pupils and teachers.  Second, however, many teachers struggle on what to observe and how to reflect on it, as well as how to utilise learning points in daily practices.  Third, therefore, there are some gaps between the visions of LSLC and realities in its practices, such as teachers’ understanding on pedagogical reforms.  Fourth, there is a strong sense of performativity (Ball, 2001; 2003): strong pressure on both pupils and teachers for better results in competition—leading to fabricating a gap between daily practices with emphasising rote learning for test results and apparently reformed practices in their own images for special occasions to be observed.
    
      


